__ Ehuptey & Fuent Cuided Reading

Make Inferences

Authors often expect the reader 1w draw 2 conchusion

sot clearly stated in the text. The writer gives hints

ot clues that lead the reader to make an inference
about & character or an event. The reader needs o use
these clues and personal connections o CONSUCT &
deeper understanding of the text. This process is catled
inferring. When you infer, you go beyond the surface
details 1o see other meanings the details suggest or
imply but are not stated in the ext. The clues are in the
texr, but the connections and the final inferences are in
the reader’s mind.

For vears { struggled with how o reach inference.
Fver alter multiple demonstrations and think-alouds,
some of my stdents still struggled with this strategy. 1
remernber elling them they had o “read berween the
tines” They dido’t have a clue about what that mesnd.

[ finally had a breakthrough while reading Teaching
Reading in Middle School (Robly, 2000). Robh explains
how readers must access 2 variety of clues authors

give us to tmply information. By drawing attention 10
these text clues, 1 was finally able 1o help my students
understand the process of inferring, Authors leave
clies that help us discover impliad meanings in the

following four ways:

A

% Dialogue berween characters
% Actions a character decides w take
# Physical descriptions of chavacters

% laner thoughts of characters that are not spoken as dialogue

Make Inferences From Dialogue {(including speaker ta gs)
Background: The reader should consider the dizlogue between two characters ima story
and ask. “What is the character thinking?™ or “How did the character say those words?” @

oy did the chavacter feel when she said that?” The reader uses the dialopue and permned

connections to make inferences about the character. Theve sre several ways a te? weher can
scaffold a student to make an inference frota dialogue.
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STEP L Understand Speaker Tags. Prompt How did the character say thae?

A speaker tag is the phrase that tells the reader how something was said, Sometimes
students do not infer hacause they do not read the speaker tag, or they do not know the
vacaﬁﬁﬁ}ar}f used in the speaker tag.

' : Explain that speaker tags tell the reader how 3 character says something. The
speaker tag ofien leads the reader Into making an inference from diglogue. For example,
the following dialogue draws different inferences from the speaker tag.

Exaraple L *Tm ot going to the mall” she giggled.
Example 20" Fm n-nenot going to the mall?” she wailed.
Example 3: “Pm not going 1o the mall” she declared in defiance.

Simee it 15 difficals for children to read with expression if they read silently, they
should whisper-resd the story. Tell them w read dialogue the way the character would
have safd it As you circulate amonyg the students, Hsten for appropriate intnation and
expression and ask, “How would the character say tha? What does whined mean? 1f the
character whined when she said that, how would it tound?” Studenss might be asked
1o demonstrate verbs like this (after they've had a chance 1o consider the defimition and
practice privately). Another clue 1o reading dialogue with expression is often found in
the adwverbs. Phrases such as she said crisply {or savagely, or curiously), give text clues that
help readers make inferences from dialogue. I o student is not making an inference from
a spesker tag, check 1o see if the tag ncludes an enfamiliar word

STEP 2: Viswalize Facial Expressions. Protpt: How did the character feel when be said
that? How did the character’s face Took when he said thag?

Use a small sticky note or fiag to mark dialogue where the author expects the
readler to draw an inference. Students use the dizlogue 1o make an inference abowt
the character's feelings by drawing the characters face on a sticky note placed next
10 the calogue. As you circulate araong the students, ask individual students to talk
showt the character's feelings. Stodents may need a briel lesson on how o draw various

expressions such a8 scared, angry, surprised, et

STEP 3 Create Speech Bubbles/Thought Bubbles. Prompt: What was the characier
thinking when she sald that?

Flag some dialogue in the book. Students draw a face and write something the
character says in a speech bubble and what the character might be thinking n the
throught bubble. I you find that students are not challenged with this strategy. you might

have chosen # text that is e easy. 1 did this activity with ninth graders reading Mucheth,

It was excellent for helping the students discover implied meanings in Shakespeare’s
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plays.
STEP #: Speech Bubbles/Thought Bubbles. Prompt
What was the charactey thinking when she seid that?

This time, the students flag a significant dialogue in
the book and find dislogic clues for making inferences.

They write what the character says ln the speech
bubble and what the character might be thinking in
the theught bubble.

STEP 5: Two-Column Notes. Prompu: In the book (the chavacter said ..} 7 In my head
{Tthink .. )

Srudents fag a line of dialogoe in the book where they made an inference, record the
page number of the dialogue under the column “In the Book” and write thelr inference
under the calumn “In My Head.” This is the last scaffolding step. Once students are able

to dlo this withous your help, they understand how to make inferences from dialogue and

are ready to Jearn how to use other text clues,

f think the character 15 afraid the other kids will
make fun of Bim.

Make Inferences From a Characters Actions

Background: Often ar author has a character do something in the story (o help the
reacier make an inference. The reader must use the text clues (actions in this case) and
pezrf;cmai. experience (background knowledge) to make inferences. The reader should
consider specific adjectives, adverbs, or phrases thar describe the character’s behavior.

STEP 1: Visualize facial expressions from a character’s action. Prompt: How is the
character feeling when he does that? Describe the character’s facial expressions.

The reacher flags some action in the book where the reader is expected 1o draw an
inference. Students use vhe action or event o make an inference about the character's

feelings by drawing the character’s face on a sticky note ot on a blank sheet of paper.

STEP 2: Create thought bubbles. Prompt: What is the character thinking when she
does that? _

Now the students flag an action in the book and write what the eharacter is thinking
in & thought bubble,

ot
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STEP 3: Make two-column notes (In the Book/In My Head). Prompt What am I
thinking about the character now?

The students fag an action tn the book where they made an inference fror a
character’s actions, They write the page number under “In the Book™ and their inference
under “In My Head" This is the fnal scaffolding step for this text clue. Students ave now
able to make inferences frova a character's actions,

Make Inferences From Physical Descriptions
Background: Sometimes authors help the reader make an inference about a characrer
by describing what the character looks like. Words that describe a character’s facial
expression, bady size, clothing, hair, etc,, are text clues that help readers malke an
inference abowt the character.

& Read Washington Irving's description of Ichabed Crane from The Legend of Sleepy
Hollow, Wotice the inferences you make about Iehabod based solely upon the author's

description.

He was all, but 65;1:&&15215{}; lank, with narrow shoulders, long

arms and legs, hands that cfanglé@ a'mile out of his sleeves, feet that
might have served Jor shovels, and his whale frame most loasely
hung together. Fis head was small, and flat at top, with huge ears,
large green glassy eves, and ¢ long snipe nose, so that it looked like
a weather-cock, perched upon his spindie neck, to Gell which way the

wind Hew., :

STEP 1: Create Two-Column Notes (In the Book/In My Head), Prompt What do
infer about a character as a vesult of the character’s physical description?

Flag 2 character’s physical description where the reader is expected to draw an

inference, Students write the page number in the left column (in the Book), and they
write what they ave thinking about the character in the right column (In My Head).

STEP 2: Two-Column Notes (In the Book/In My Head). Prompt: What do T infer abont
a character as a result of the quthor’s physical description of kim or her?

Now students flag x place where the author deseribes a character’s physical traiis,
They write the page number under the column labeled “In the Book,” and their inference
under the columun labeled, *In My Head.”
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Make [nferences From a Character's Inner Thoughts

Background: Authors leave clues about & character’s thoughts that help readers infer.
These words are not spoken in dizlogue. but they let the yeader know what the character
iz thinking. Students should study these thonghts and reflecs on what they show abour

the character’s moeod, feelings, and personality,

STEP 1: Make Two-Column Netes (In the Book/In My Head). Prompt What do | infer
about g character as o result of the character’s inner theughts?

Flag a character’s inner thoughts where the reader is expected o draw an inference
Students write the page number of the flag in the Jeft column (In the Book), and they
write thely inference abowt the character in the right column (In My Head).

STEP 2 Make ’.E‘wo»Cqumn Motes {In the Eon&ﬁn My Head}. Prompt: What do [ infer
about u chavacter as ¢ resull of the dharacter’s inmer thoughts?

Afrer vouve identified a passage vhat veflects a character™s thoughts, now students
assume responsibility for flagging a place in the book where the author describes a
character's inner thoughus, They write the page nuisber under the column labeled "In

v

The following cards help students use text clues o make mlerences. When you 1each

v

v Head!

the Boek™ and theiy wferenc

e under the column labeled, ©

each text chue, distribute thst card 1o the students to use during reading. Once you have
tan zhs students all four texy clues, distribute 2 different card to each student. As they
sad. students make mderences fror the text chue on the card. After reading, students

discuss inferences they made,

Physical Trails Dialogus

What does the character look kke? Wy did the character say that? What is the

How does the suthor describe 8 charactar's characier thieking?

facial expression, looks, and geswrey? vigualize the character’s expression and
gestures, What are vou thinking about the
character?

The choracier is . ..

) . When the chormciee savs ...
So f think ' ‘

Action Inner Thoughts

Why did the chorocter do that? What i the character hinking?

What might the charocter do next? Wity didi't the character say this oot loud?

i think the character doss this becouse .. What do the character’s thaughts show you?

The text says the chorcter thinks ..
So i think ..
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Evaluative Level: Classifying Inferences.

“At. this point, students should be able not only to make an inderence, but also to classify
the inference. They need to be able to explain whtar led to that inference {diglogue,
action, physical traits, inner thioughts).

STEP 1 Make Modified Two-Column Notes for Inference Classification {see chart
below). Prompt: Where do | make an inference? What texe clues did the author give 0

help me make that inference? Flag a place in the text where the reader is expected (o
make an inference. The students classify the inference (dialogue, action, physical traits,
imner thoughts), write the page number tn the left columm (In the Book), and then write
their inference i the right column {(In My Head),

STEP 2: Now students flag 2 place i the text wheve the reader is expected 0 make an
inference. The students identify the source of their inferences {dialogne, action, physical
craits, inner thoughts), write the page munber in the lefi column (In the Book), and then

s

write their iaference in the right column (In My Head). The following chart can be used

as a seaffold for this activity.

Evaluative Scaliold for Making Inferentes

in the Book {page #) I My Bead (J think .. )

I iy Head § think ..

in the Book {page #} I My Head (think, )

1 the Book (page #) In My Head {1 think .. )

Comprehending Visual Enfm‘mazi@n
Visual information ncludes picture ams, figures, maps, legends, scales, charts,
graphs, time lines, ete. These wext features are found in informational text because they

enhance comprehension, yet most children need explict instruction on bow (o read

thern. [n Realicy Checks, Tory Stead devotes an entire chapter Lo visual Hieracy and offers




suggestions on how o teach this stravegy with

whale-class demonstrations,

Literal Level What does
the chart say?

The first step in teaching visual comprehension

' ::'_-are natumﬂy able to

is showing students how to read a graph or chart. e ir-.?-undezstand it ’bacause
1f students are proficient with this skill, vou can "-'"-y;here ar{; e s’crmg‘s Of

skin these activities and do those described for the SR
3 7 * . -WQI@& ‘to demcie a:ﬁd

interprevive level.

aomprehend “{f amyihxng, I :

Just the Facts SEE find i;.ifz_;at children -gtn_iggle
Sraderis record facts they learn from the chart or 'é‘é?é-zi 'mdi’é With visual

diagram. Simply stated, they are reading the map. S

B Py s o & P : mfmmatwﬂ than with
Studenes may need expliclt demonstrazions on how S
to use a scale, key, compass, and legend. During "Wﬁrds
discussion, studenis share one of thely faces, and the 2 :qrmy Stoad {20Q5-ﬁ' Regiity Checks,
o, 149150

other members of the group vefer to the diagram to
confirm it

Green Questions {answered in the diagram, chart, or other visual)

As students read a text with 2 map {or chart or graphy, they write “green” questions in
their notebooks that can be answered from the chart. During the discussion, studemis
take wirns asking rhelr questions w the group. Students are encouraged 10 use the map

1o answer these questions,

Interpretive Level: What can I infer from the diagram?
At this level, students are expected 1o draw conclusions (rom visual information. They
read the char and write staternents that are implied rather than staed. Brudenss can

create [f. .. Then . . . statements o support this process.

Inferred Facts

Srudents read a charv or map and record facss that can be inferred (not clearly stated)
from the chare 1t is critical thar students already know how 1o make inferences rom et
before they try o make inferences from visual informadon. Often students can write

an inferred fact by comparing or combining visual information. As stadents share thelr

I

inferred facs, they should explain how th

ney used the chart to make their conclusion.
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Red Questions (not answered in the diagram, chart, or other visual)

Srudents read the text and write “red” questions that ask for inferences or judgments. For
example, a diagram may indicate there are more kangaroos in one part of Australia than
i other parts. A red question would be, “Why are there wore kangaroos in that part of

)

Austrafia?” The chart does not give

s information. but students can use background
knowledge 10 make an inference. Students should record thelr own answers in their
noteboaks, hut they should undersiand that red questions may not have one corvect
answer, After reacing, share and discuss the questions to clear up any misconceplions.

Yellow Questions _
Diseribute thé *vellow” question cards and suppert students as they consider a question
that requires them w compare, contrasi, or identify a cause and elfect relationship using

the visua! information. For exatmple, “Compare kangaroo populations in Queenstand

and in Western Australia”

Bvaluative Level What opinion do I have about the information?
Students write 8

seion abour the diagram that requires an oplalon oy judgment. You
iray give students one of the following questions as a scatfold:

.

% Why do you think .. 2
B Do oyou sgree that 9

1o

# Do you think it was right for . 2

4

v

% Why do you agree or disagree with the author's position on.. !

Note: Mot every diagram ot chart can be analyzed at the evaluative level, Information

that invites comparison, contrast, or ceuse-and-elfect udgments works best.
Poetry Analysis

Using poetry during guided reading provides one of the best contexis for teaching
the process of comprehension because poems {orce readers to slow down. reread for

meaning, and think deeply. Poets use sensory images that help readers visualize, aned
g My ) # E

¢ use figurative language thar requires readers ro make inferences and connections. In

addition, most poerry selections are short envugh to be completed in one or bwo days,
Select a Text
Select a poem that is at an instructional Tevel for the group, The challenge usually comes

fromm, the texl strucrure, new vocabulary, and fouranve lnguage. H the students can easily
? el () g

understand the poer on the first reading, it is not appropriate for guided reading. A good
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saurce of poetry for elernentary students is the Poetry for Young People Series Srerling
Publishing Company). Fach book consaing child-appropriste poems writien by famous poets.

Identify a Focus Strategy for the Group

To determine an appropriate strategy focus, read the poem ard reflect on your own
comprehension process. What did you do 1o help vourself understand the auwthor’s
message? Did you visualize? Did you revead to clarify confusions? Did you make
cotnections? What questions did you ask as you read? Also consider the needs of

the students. Whar strategies do they need to explore and practice? Just about any
comprehension strategy <an be taught using poetry. At first you should focus on only
one strategy, but understanding postry almost abways requires the reader to use several
at the same tme. Whatever your comprehension focus, it is best to teach it on a fction
text before you introduce it with poerry,

Introduce the Poem
Before the students read the poen, you should give some background information on the
poet, especially if the peem has an historical contexi. Clarily any thme-period vocabulary

and discuss unfamiliar words wnless context clues are provided,

Read and Respond

Your lesson will be more powerful if you have students write as they read each stanza
rather than after they finish the entire poem. You want to capture the comprebension
process as the students read, not after they have read

Literal Comprehension Strategies

The following strategies help students grasp the literal meaning of a poem. It is
iraportant that stedents clearly wnderstand what the poet said before they can interpret
what the poet means.

Clarify: Students identify words or phrases they did not understand and write the
strategies they used to clarily the rexe [ didn® understand this partso 1. . . revead the fext .
thought abous an experience Lhad . . visualized the setting . . . velated it to the time peried . . .
and so o

Visualize: As studenis read the poem, they illustrate each stanza, 1 almost always
have stucents visualize poetry because it lers me know if they understand what they are
reading, Have crayons or markers available so studerts can inchude color words from the
poem in their Husirations,
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Make Connections: As students read the poem, they write the connections they are
making 1o life experiences and other exts. To push their thinking, ask students 1o wrie
fhow their connections helped their understanding. Connections help readers visualize,
identily with a characrer's feelings, or predict.

Ask Literal Questions (green): Students stop after each stanza apdd write the
guestions that are answered 1w the poem. Green questions begin with Who, What,
Where, When, and How. Asking Hteral guestions while reading 2 poers helps the reader
undlerstand what the auchor is saying. It way be necessary for students (o ask some
liseral questions belore they are able 1o summarize.

Swrmmarize: Students should ahways surmmarize cach stanza 10 paraphrase what
the author is saving. Do not expect the students to interprer each stanza ("What does the

guthor mean?™) Interpretation is best done after the students read the entire poew,

Figurative Langaage: Students circle or highlight examples of similes, metaphors,
and/or personification.

Interpretive Comprehension Strategies

Now rhat students understand the literal message, it is appropriate to boost their
comprehension by asking themn to make inferences and intevpret the poerm. Be cautions
of expecting every student to come o the same conclusion. The goal is o Ll the

processing level of the students, not w agree dn one interpretation,

Ask Inferential Questions (red); Distribure the red question cards {page 213) to
sealfold stodents wo make inferences or clarily confusions: Dwonder why ... What does the

auther mean when sthe says ... 7 What do the two rosdds represent?

Make Inferences: Most poems contain implied meanings that must be Inferred
by the reader. Whern students respond with T thinking . .. they ave maling an
inference. Affirm the siudents when they make an inderence that is differens from those
made by their peers. When you value their interpretation and idess, students will be
willing 10 take more risks and share their inferences. For advanced readers, challenge
them 1o underline the exact words from the poem that triggered their inference: U'm

thinking this because In the poen i says .

Interpretation: When you ask students 1o share thelr lierpretations of 2 poem, be

sure to value every response. You want students to make a personal interpretation and
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support it witl the text: I think the author is telling ws . . ot T think the author means . .

because he says ..

Figurative Language: Students interprer similes, metaphors, and persenification
by describing the comparisons. For example, The author compares trees o fime becanse
they both change. Studenis can also think abour the mood the poet was trying o creste

through the use of hguratve language.

Evaluative Comprehension Strategies

Afrer students wad and analyze the poem Qusing some of the surategies listed abave],
ask thera to share G writing) why they think the awthor wrote the poem. [always have
srudents write their resporises before we share because T den't want them to forger what
they were thinking or to discount their opinion because of what another student says,
Algo, If every student first writes his or her opinion, you can read the students response
and assess areas that need more teaching and support.

Combine Strategies

Once studenrs are proficient with individual strategies, ask them w respond to the
pocmm. Good readers use a variety of strategies to comprehend challenging text. By using
the following examples, you are replicating the process of comprehension. Each strategy
on the chart is completed for each stanza.

Example 1

Students witie down words Studers draw the detalls in Students summarize the most

or ieas that confused them the stans. important iess i the stanza.

arxd what they did w help their
ynderstanding.

Example 2

Swidents Hiustrate the stanza. Students write questions that Studenis surmmarnze the most

corne 0 mind as they read. - irmportant idess in the stanza,

Examsale 3

 Visualize:

4

Sugdents flustrate the starma. | Sudents write the Shudents summarize the most
connecdons they make as important ideas in the stanza.
they read the stenza,
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Example 4

Students lustrate the stanza. | What did the author say? What dicd the author mesn?

Individual Prompting

As vour students read silently and write a short response tw each stanza, you should
work with individuals. 1f soroe are having trouble writlng a respouse, work with

them first znd scaffold their comprehension. Ask them guestions that uncover

their confusions: “Was there a tricky part for you? Was there something vou didn'
understand? 1s there a word you don’t know?” Prompt them to share their thinking:
“What are you thinking now? What questions are you asking yourself?” Even though yvou
are working with these students inr the same group, and they ave reading at ahout the

samme level, you will have w differentiate your prompiing to meet their individual needs.

Share and Discuss
It is usually best if students share and discuss after each stanza. That way you can clarify

confusions before they continue reading. | have studems reud and write for abour 10-13

minwes while T olroulate among the growp and coach individual students. Studenis
should spend the final five minues of the lesson discussing the poem and the locus
strategy vou selected for their response. I all the students are working on the same
strategy, vou can encourage risk-taking by saying, “Did anyone have a different way of
saying that?” I prefer w read each student's respouse prioy to the sharing so no one i3
embarrassed. Tt tsn’t belpful for students to share a response that is witally off the marik.
It fs your job as the wacher to guide and support the stadents during the individual
prompting so they are successful when they shave their vesponses, Do not get so caught
up in the strategy that you lose sight of the poem. The goal of every guided reading
lesson is o construct meaning and extend wnderstanding,

Continue the Fosm the Next Day

appropriate W continue it when you mget with the group again,

Evaluative Comprehension

F have included evatuative levels with each strategy, bun iU s also important 1o consider

ways to teach this strategy on texts specifically written to evoke opinion and emotions.
Evaluative comprehension requires students w tdentify and understand an author’s bias,

assumptions, persuasions, facts, and opinions in order 10 make a personal judgment.
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Thesis-Proof e
The purpose of this activity is 1o help students §§ EV&M&@W

nderstandings
gather support and oppesition for a thests statement i aré An lmportam: ramh
{or argurnent). It works with either fiction or L L
nonfiction. Sometimes the thesis {8 cdearly stated in
the hesding or tide of the article. I not, the teacher
shiovld give students the thesis to write across the
top of their paper. Underneath this, students make
two columns, and label one SUPPORT and the other
OPPOSITION. Then., as students read the text, they
will jor down the key ideas, making certain they
fall either ander supporting of opposing the thesis.
Aldter students evaluate the thesis [or support and
opposition, they can identily the side they agree with or they can develop s differens
position.

For example: Students can vead an article about hurricanes and flood inswrance. The
thesis might be “The federal government should provide flood insurance for people who
live along the Gulf Coast” As students read the article, they record facts that support and

oppose the thesis statement.

ot &ll insurance companies Peaple wha live in Teanesses shouldn't have ©

provide floed msurance, pay for the fiood insurance of people who choose

1o five i huricane-prone regions,

Flood insuances is o expensive. | Pegple don’t have to five on the coast. They can
choose to lve otfter places that don't food.

Backtalks (Wilhelm, 2001}

Afver students read a text, they get 1 talk back to the author or to a specific characier,
person, or group. Students should write dow their ideas and ke turns reading them o
the group. To it the discussion, assume the role of the person {or author) the stucent is

talking back to.
¥
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There are a variely of response [ormats you can use when teaching evaluative

cornprehension. Here are 2 few:

My opinion Froof from the e
Facis frorm the text DOpiniong from the text

Personal tasponse: What does this

I v £ oty i h
wote (direct from the text 3
Quote (direc 4 mean w me?

aythor's opinion (from the text) My opinton; What do [ ihink obout iR topic?

Reciprocal Teaching (Palincsar & Brown, 1884)
Reciprocal teaching is an interactive instructional method that was developed 1o improve
reading comprehension. Although it was originally designed 1o be used with nonfiction
texts, it works with fetion as well. Students first receive modeling and guided practice
with four reading strategies: clarify, guastion. summarize, and predict. Cnce students
learn how to respond to these strategies, they take turns leading discussions of = text.

0 Clortfy: Students identify a place in the text where they were confused

arel shiare the steps they ok 1o repafr meaning.

B Ouestion; Studems use key information in the fexe to form a question.
% Swmmary: Students suminarize the text,
% Predice: Srudents make a prediction about what they think will happen

e .
i LR TRRL

Steps to Reciprocal Teaching
STEP 1 During a rexcl-aloud or shared reading, introduce the reciprocal reaching
straregies to the entire class, Do a different strategy each day and have studens practice

the geyaregies in small heterogenecus groups,

STEP 2: During guided reading. studens practice ore of the strategies on an
instroctional level ext. As students read, they write their response while you civeulate
andl support individual students. After reading, students shave their responses. Repeat

this step with ail four strategies.

STEP 3: Each student receives a differant strategy card, As students read = wext, they

swrite 2 response for their strategy. You should work with individual students as needed.

During the discussion, students take the lead and reach their strazegy to the group. Your




The goal of reciprocal teaching is for students o apply these sirategles autamatically

role is to facilizate the discussion, iy the students’ understanding, and p}*@%ﬁé 'fe-ekglba«;;ic,"

when they encourster difficulties while reading independently.

Strategy Cards

Drstribute the following cards to the students as you teach each strategy. Students use

the response starter on the card 1 help them apply the strategy to text. The original

reciprocal teaching strategies nclude summarize, carify, predict. and question. T have

added the make o connection and visualize cards 1o accommodate six students in a group

and provide additional practice in those strategles,

Reciproval Teaching $trategy Cards

Ficsion: What will happen
nexi? How did you make that
prediction?

i predict that .
because ., .

wonfiction: What will vou leam
naxi? What helped you make
that prediction?

1 pradict il fearn
because. ..

i ONe Of (WO SEerfences, use
key ideas to wlf what you have
o, Be clear and concise.

This passage is sbout

What question did you ask
voursel as you read?

What werg you wandering as
vou were reading?

Iy curious about .
fwander why . ..
Howr . .

What would happen if. ..

What confusad you a5 you
read the passage?

Were there any words you
cicn't understand? How did
vou figure thems out?

At first | didn't undeestand this

ward {or ddea) sal. .

v reread and looked for dues

= used unknown pars in the
word

« ried 1o put mysalt in the

character's place

This rerninds me of arother
 book N read .. 2

- This rerninds me of ¢ time
R g ' s

Fve fearned . ..

. This reminds me of sormething

Wihat dic you see s your mind
as you regd the fed?

Draw & picture that helps you
rerember and understand.
wivat vou read, e
Share \gdur picture with the
goup and explgin it




The Net Step in Cuided Reading -0

The following chart lists each strategy explained in this chaprer. MNext w the strategy
are scaffolds or tips for teaching it at the literal, imterpretive, or evaluative level. The final

column lists the pages where you can find & complete description of the procedures,
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Frve-Finger rewsl
SRS . somehid
Whao? What?
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Vistalize

Be the flustator

« Pickire
explaing
rnplicit idess

+ Piotre explaing
opinion or
zoncliusion

203, 204
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dusgtator

s Creste titles

« Imiporiant/
Indaresting

v ldentify theme

CPredict Write predictions | « Predict & » Predict-Support- | 205206
SR Suppor Adthust
Conpect Make - Interpret + Evaluate 207-209
BRI connections connections connections
Ask Questions - Fact-(usstion < Yaliow o Eyaluative -4
S el T Crsen questions questions questions
+ Red
guestions
- Determine: YIP {mxtarmal) < Vi (mtemal) | VP (miemat and | 2184217
. . o erialy
Who and Wha? | < Bethe extenial)

| ain idea &

Flag migirt ides

« fnfer the

» Bugtuate and

conclusions

Details - Turr heading main ides dafand inferred
L into a main-idea |« VP (ntemal N 084S
quEsTIan = YIP {internal and
axtemal
" Sprmatize Use key words - Synthesize + Gveluats 220222
B ) SR . Draw SUMIManes




Chaptey & Huent Guided Reading

-

Identify explicit
cause/affect
refationships

identify
miplied

causefetiect
relationships

Evaluate
cause/efiact
reslationships

225237

r

Action-Tral
Character
Trait Web

Suciogram

Action-
Motivation

2EI-250

hake
inferences
from text
clues

Fraluate
inferences

231338

* Visuaf Lireracy.

*

Just the facts
Gresn QUBSTonS

<

Inferrad facts
Bed
qQuESHoNs
Yetlow
questions

Byalustive
griestions

21214,
236238

- Anabysis : EE

*

Vieyatize
Sumimarnize
Idersify Heerary
slements

Cuestion the
poet
nterpret
[itesary
elements

Author’s purpose

188, 238242

) ﬁvail.é-atea o

-

Fact/Opinion
Thesis-Proof

Backialks

ZRI-2A4




